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THE CONTEXT OF COUNSELLING IN SCHOOLS

- There are well founded concerns about child well-being, in
particular youth mental health in Aotearoa, NZ

- High rates of self-harm, suicide, risk-taking behaviours,
loneliness, bullying, and poor relationships indicate mental
health difficulties ro,2013)

- Male adolescents are overrepresented in these indicators and
yet underrepresented in counsellor statistics (pizzini, 2022)

- NZ has a nation-wide network of state-funded co-educational
high schools (13 to 18 year old) with 853.6 FTTEs for "guidance &
counselling” (ero, 2013)

- Counsellors have been part of school staff since 1970

- Initially funded as part of the general teaching staff, schools
now have a range of contracts (funding and staffing levels were
eroded in 1990s and further since)



THE CONTEXT OF COUNSELLING IN SCHOOLS

With every young person legally required to attend school until 16,
school counsellors are the front line of mental health and well-being
for young people
- Students are able to request appointments and be released from
class
« Teachers, parents, and others can refer a student to the counsellor
- Counsellors are the only adult in school that solely focus on the
mental and emotional well-being of students (some also have to
teach health or other subjects)
- Counsellors provide therapy to individuals, facilitate groups, and
offer psycho-education to students, staff, and parents
- Counsellors often oversee and manage TIRPs, risk registers, and
seek to influence the school climate/culture



THE CONTEXT OF COUNSELLING IN SCHOOLS

Current School Counsellor workforce: (nzac 2023)

- Age: 50% aged 50-60+; 30% are aged 40-49

- Gender: 80% are female and 80% Pakeha

« Qualifications: 55% Post Grad level; 26% Bachelors

« NZAC full members 45%, Prov 35%

- Work hours: 35% work between 36-45 hrs per week; 11%
work 46-50 hrs

- Waitlist: 82% have waiting lists, wait time 1-2 weeks

NZAC recommends a ratio of 1 counsellor for 400 students.
Few schools staff at that level, (1:400)

Most secondary schools have
1 counsellor to 600+ students on the roll
(1:600+)
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What are the barriers and facilitative
factors male students encounter when
considering accessing a school counsellor
for emotional or mental well-being support?



WHAT IS ALREADY KNOWN...

Previous research findings (Pizzini, 2022) show:

- School counsellors are typically consulted by 12-17% of the overall
student population in a school

- Male students make up aproximately 35% of those clients

- Younger male students (Yrs 7-9) have higher engagement rates
than their same aged females in 75% of the schools

- Males identifying as Pasifika or "other" have higher engagement
rates than females from the same ethnicity in 30% of the schools

What could account for these higher rates for younger males?
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DATA COLLECTION
Geographical

Between August and October, site visits LocatIO ns
were undertaken in seven secondary

schools across both motu.

Surveys were completed by 294 students
in Year 10 and 12

and

28 Focus Groups were conducted wtih
240 student participants
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ANALYSIS

Survey data were entered into an excell spreadsheet.
Correlation tables were then generated to highlight
patterns in the responses.

The focus groups were video recorded and transcribed.
A reflexive thematic analysis was followed to reveal
themes (Braun, et.al, 2019).

The analysis utilised thematic and p-factor
methodologies, with a focus on identifying key themes
and correlations to ‘male’.



ANALYSIS

The 24 questions about possible factors that might put
students off seeing the counsellor in their school (barriers)
were compiled into three themes:

- Worries that other people would find out about that you
were going to counselling and treat you badly (9 questions);

- Not knowing enough about the who, where, what, and
how of counselling to be confident about using counselling
services (9 questions),

- Not feeling you had the right to go to counselling due to
having unimportant problems that you should be able to
sort out, or perceive people who go to counselling as weak
or crazy (6 questions).



ANALYSIS

The 21 questions about factors that might encourage or support
students to see a counsellor in their school (facilitative factors) were
compiled into four themes:

- Having a support person (friend, family member or a teacher)
refer you, or come with you to counselling (7 questions);

- Having trust in the counselling setup, school-wide trust in the
counsellor, a location of counselling that supports confidentiality,
a direct connection with the counsellor (5 questions);

- Having a choice about your counsellor - age, gender, culture,
someone known to you /not known (6 questions);

- Having information about counselling, andf confidentiality, or
meeting the counsellor informally before going to counselling (3
questions).



ANALYSIS FINDINGS

There is a clear gender difference in considering counselling:
- 55% of girls considered counselling compared only 21% of boys.

Girls show a similar trend to boys in the engagement themes, but while
more easily discouraged than boys, girls receptiveness to counselling is
not affected.

If they had a problem they needed to talk to someone about, both boys
and girls are equally certain that they would go to a counsellor in their
school.

The difference for boys is, because they generally don't think they have
problems that can be solved by counselling, boys are both less easily

discouraged and harder to encourage to use counsellors than girls.

This is true across all seven themes and 43 of the 45 measures.



ANALYSIS FINDINGS

Boys that are moderately
receptive to counselling
are more encouraged by
the Facilitative Factors and
not put off by the Barrier
Factors; more open to their
concern being worthy of an
appointment

Boys not receptive to
counselling are concerned
about whether their issue
warrents counselling and
perceptions of being weak/
crazy.
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FACILITATIVE FACTORS

- Relatability - the counsellor's culture, sex and age influences student
hope that the counsellor will understand their worldview

- Access to male staff (counsellors, youth workers, TA's)

- Courage - it takes a lot of courage to ask to see the counsellor

- Confidence in the counselling relationship - establishing connection,
confidentiality and trust

- Clear understanding about what counselling is, the boundaries of
confidentiality, and how to access the service

- Positive peer perceptions of the counsellors and the value of talk-
therapy

- Location of the counsellor within the school to prioritise privacy and
ease for students
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BARRIERS

- Adult societal stigma against mental health/emotional
wellbeing and help-seeking is taken up by males in particular

- Perceptions of counselling as valid only for "major" issues links
to judegments about those seeking counselling as 'not coping’,
'weak' or 'broken'. Males in particular are bound by rules to
'‘harden up' and take a concrete pill (toxic masculintiy)

- Rumour and student perception that 'counselling doesn't help'

- Previous negative experiences - either direct or indirect (eq.
being 'sent to counselling' at a younger age)

- Concerns about privacy, 'they don't keep it confidential

- Public visibility when accessing or requesting to see the
counsellor

- Time delays between appointment request and actually
meeting with the counsellor (negative impact of wait list and
low ratio of counsellors)



BARRIERS

- General distrust of adults (they talk over you, tell you what to do, take
over/get over involved) projected onto counsellors = wariness
- Don't say too much or anything that would trigger them involving

others

- Counsellors are often strangers - not familiar, 'don’'t know my back
story' and come across as too focused or intense

- Judgement they are not relatable 'they wont understand’

- Lack awareness of the service and how to access them

- Lack understanding about what counsellors do (and how it could

help)
- Low confidence in "talk therapy"... How does talking about your

problems change anything?

Males would rather DO something than sit around and talk
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IMPLICATIONS

Promotion

Improve the general public perception of counselling as helpful, life-saving,
and makes a significant difference in the lives of young peole.

A good counsellor can transform a person's experience of life
Boys need to know that all concerns are worthy of conversations and support.

Talking to a counsellor is a strength (rather than weakness) and a sign of
commitment to self (rather than 'being crazy")



IMPLICATIONS

Recuitement

The counselling workforce needs to recruit and retain more males, younger
adults (25-35 yrs), and from Maori / Pacifika backgrounds

How do we present counselling as a viable career field for men?

Boys need to see males doing this work (being "male" means we can engage
in emotional and mental wellbeing) and see themselves in the counsellor.



IMPLICATIONS

Training

Emphasize the perspective of clients (especially males) to develop the skills
and awareness that creates credible and effective connection for change.

Build competence in a range of therapeutic approaches to be able to offer
flexible and responsive support that meets young males where they are at and
their specific need in a relatable, non-clinical way.

Boys benefit from our taking time to get to know them beyond/outside of
concerns and issues, to know their context of life.



IMPLICATIONS

Practice
Understand a young persons experience, including their fears and worries

about meeting a counsellor. Utilize relational and therapeutic best practices
for safety, respect, dignity, empowerment and trust

Consider moving beyond rooms and scheduled appointment structures to
conduct skillful conversations in young people's spaces and world

Boys like to DO something - get into their body. Talking alone doesn't feel
helpful enough to impact how they feel or shift thoughts that trouble them
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