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INTRODUCTION

Learners in Work-Integrated Learning may at times face emotionally charged and culturally complex
moments where traditional reflective methods may feel inadequate. In these cases, wellbeing and
reflection are not separate processes, but one and the same. This paper examines poetry as a reflective

mechanism that enables emotionally safe, culturally responsive meaning-making within WIL.

The aim of this paper is to examine how poetry, as lived experience and reflection, can support

wellbeing and meaning-making for learners in WIL.

To maintain analytic clarity, the following personal reflections are presented as data within an
autoethnographic inquiry. They illustrate how poetry functioned as a reflective mechanism during

emotionally complex WIL experiences.

Poetry first arose as a personal reflective practice during emotionally complex learning experiences.
Over time, this practice revealed analytic value as a way of tracing how learners navigate emotion,

identity and wellbeing within WIL.

CONTEXT

In this paper, WIL refers to Work-Integrated Learning. Wellbeing in learning is always written in full.

The insights in this paper come from my own role supporting learners on placements, where bicultural
practice, reflective writing and relational grounding are at the core. The work is about navigating
vulnerability, culture and emotional complexity. The very conditions in which poetry began to emerge
for both me and the students I worked with.

The WIL context involved tertiary learners, some of which were in supervised professional placements

in bicultural practice settings in Aotearoa New Zealand.

RESEARCH QUESTION

How does poetry, as lived experience and reflection, shape wellbeing and meaning-making for learners
in WIL?

METHODOLOGY

This study uses autoethnography and poetic inquiry, treating lived experience, emotional processing

and reflective writing as valid data. The data includes poems written during significant learning and
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life events, notes from supervising, and observations about what happened when poetry was shared.
These texts were treated as qualitative data, analyzed for emotional shifts and patterns using the ERRT

framework.

Meaning came through poetic inquiry, using the ERRT Pathway (Encounter-Resonance-Reflection-
Transform) as an investigative tool. This involved tracing how each poem moved from raw feeling

(ahua) to insight and how emotions and connections developed across the data.

Where insights came from other learners, they were de-identified and drawn only from voluntary or
supervision settings consistent with ethical standards. All the examples were from reflective practice,
not research interviews or surveys. This method isn’t traditional interviewing or surveying, but it’s still
rigorous, relational and grounded in culture. It fits with reflective theory (Gibbs, 1988; Kolb, 1984; Rolfe
et al., 2001; Timperley, 2011) and Maori wellbeing models such as Te Whare Tapa Wha (Durie, 1994),
Te Wheke (Pere, 1997) and the Meihana Model (Pitama et al., 2014).

The ERRT Pathway gave me a way to turn poems and reflections into insights that answer the research
question. It worked as both the framework and the central finding, linking poetry directly to the

questions of wellbeing and meaning making in WIL.

FINDINGS

Three main insights developed about how poetry supports learner wellbeing and meaning making for
learners in WIL. In this way, this paper works as a case study of how poetry and the ERRT Pathway

changed the way I reflect, especially during a time of upheaval and coming back to learning.

Poetry Helped Me Return to Learning

“When Study felt heavy, poetry gave me a way to breathe again. It helped me slow down, reconnect

with purpose and find movement when I felt stuck.”

Throughout multiple poems written in overwhelming times, a pattern emerged which functioned as a
mechanism to re-ground. Poetry became a place where I could focus inward-out rather than outward-
in, navigate emotions I had avoided, revisit my purpose and restart. The small actions shifted my
mindset and supported my return to learning.

These patterns became visible through the ERRT analysis, where the poems consistently showed a shift

from emotional saturation (Encounter) to clarity and movement (Transform).

Poetry Deepened Reflective Practice

“Though my heart bears the scars of a dissipated storm, I see many other ships still restitching their

tattered souls”.

This statement illustrates how poetic fragments captured emotional resonance before I could articulate
the complexity behind the thinking. Through the ERRT analysis, these fragments consistently showed
a movement from emotional saturation in the Encounter phase toward clarity in Reflection. The poems

revealed where resonance was sitting in my body before I could name it in academic language. By
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tracing these shifts, poetry became not only expression but evidence, a way to see reflexivity forming in

real time.

Poetry Strengthened Relational Connection

“Once I started working on each piece, gluing them back together, like a mosaic, untidy but together.”

When analyzed through the ERRT Pathway, the shared poems consistently generated collective
Resonance before any formal discussion began. Learners named emotions they had not previously
articulated, and the shared language created an immediate sense of belonging. The ERRT lens showed
how relational meaning was forming, not through instruction, but through recognition. Poetry became

the meeting place where WIL’s emotional labor could be held together rather than alone.
Sharing poetry created:

community voice

relational strength

resonance and solidarity

This is consistent with the work of Zhang (2022) on poetry and empathy, as well as Maori wellbeing
models where healing is relational (Durie, 1994; Pere, 1997; Pitama et al., 2014). When students are
working through vulnerability, doubt or identity issues, community poetry can be an extremely

effective way to connect.

The ERRT analysis revealed the clearest way to show how poetry supported wellbeing and meaning
making with WIL and moved experience to insight. It provided a structured, culturally grounded

method to do so.

The ERRT Pathway: A Bicultural Reflective Model

The ERRT Pathway emerged from the poetic inquiry and helped me trace how experience moved into
insight. It now serves as an analytic tool and a practice model for WIL.

This integration links ERRT, method, findings and implications with a coherent analytical pathway.

The ERRT Process (Encounter, Resonance, Reflection, Transform) emerged organically from my poetic
practice and was subsequently integrated with reflective theory (Gibbs, 1988; Kolb, 1984; Rolfe et al.,
2001; Timperley, 2011) and Maori wellbeing models such as Te Whare Tapa Wha (Durie, 1994), Te
Wheke (Pere, 1997) and the Meihana Model (Pitama et al., 2014).

Ahua functions as the golden thread running through each phase, the felt presence that guides

movement from experience into meaning.

Shortened version for practice

Encounter: “I arrived and noticed...”
Resonance: “Something echoed in me...”

Reflection: “This made me realise...”
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Transform: “I will carry this forward by...”

CASE STUDY: EMOTIONAL CLIMAX - NOT DISPLACED

This vignette illustrates how the ERRT Pathway operated in practice during a period of profound
disruption.

Poetry became essential after the cyclone. We lost everything, not just our home, but my identity as
well. That home represented the work I was doing in my community, and then it was gone. I didn’t
think of myself as displaced, I simply did not have a home. The word displaced carried too much; loss

of dignity, voice and grounding.

We sat at the beach covered in mud, the silence so thick it swallowed us. From the outside it may have
looked like stillness, inside it was paralysis. But time turns back the tides.

Poetry became the first language I could speak after the storm. It let me write what I couldn’t yet

understand.

“Though my heart bears the scars of a dissipated storm, I see many ships still restitching their

tattered souls”.
Through poetry, I rebuilt myself.
“Words floated like driftwood from afar, back to the shore, returning”.

I regained the strength to go back to learning, to find the language of grief and the language of hope.
Te Whare Tapa Wha became the house that held the fragments of my broken spirit; wairua, tinana,

hinengaro, whanau and whenua were slowly returning with each word.

“Once [ started working on each piece, gluing them back together, like a mosaic, untidy but together, I

began to find myself again”.
This rebuilding led me to Raua, a new home, a new chapter, where poetry, wellbeing and learning

converged into a single truth. I was not displaced. I was becoming.

IMPLICATIONS FOR WORK-INTEGRATED LEARNING

Poetry offers several contributions to WIL practice:
Emotional understanding
Supporting learners to name, acknowledge, and move through difficult emotions.
Reflexive engagement

Helping learners make sense of their experiences in a way that feels embodied, relational, and
culturally grounded, consistent with reflective learning theory (Rolfe et al.,, 2001; Timperley,
2011).

Culturally grounded practice
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In line with Maori models of wellbeing and relational learning, such as Te Whare Tapa Wha (Durie,
1994), Te Wheke (Pere, 1997) and the Meihana Model (Pitama et al., 2014)

Relational connection

Strengthening belonging and trust within learning communities.
Capacity building

Transforming lived experience into agency and insight.

One practical way to use ERRT is a short debrief in supervision or learning settings. These insights
translate directly into WIL supervision, where learners often need a simple, relational structure to make

sense of emotionally complex experiences. A learner can be guided through four simple prompts:
What did you notice when you arrived?
What stayed with you?
What does this mean for you now?
What will you carry forward?
This keeps reflection, grounded, relational and manageable within WIL timeframes.

Practical ERRT Supervision Sequence

This structure has been used in WIL learning contexts and has helped learners name their emotions,
make sense of their experiences and plan their next steps. This structure aligns with reflective models

that move from noticing to meaning making to action (Rolfe et al., 2001; Timperley, 2011).
Encounter: “What did you notice when you arrived?”
Resonance: “What stayed with you?”
Reflection: “What does this mean for you?”
Transform: “What will you carry forward?”

Poetry is easy to access with the right tools, low-cost, and adaptable across disciplines. It can be

integrated into placements, supervision, classroom learning and professional development.

CONCLUSION

Poetry can express things ordinary language can’t. It helps to give shape to emotions and memories
that sit deep within us. In WIL, poetry offers a grounded and restorative way to express emotion, reflect
and connect with others. In this inquiry, poetry emerged through disruption and recovery, becoming

both the method and the insight, showing how learners move from experience into meaning.
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