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Presentation objectives

• To explore how a family navigates the dual challenge of 
maintaining the Tagalog language and supporting the 
revitalisation of te reo Māori, from the perspective of a Filipino 
migrant mother. 

• This study provides a snapshot of multilingual practices, 
language preservation for linguistic inclusivity, integration and 
solidarity. 
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Presentation Notes
To explore initial research insights into how a family navigates the dual challenge of maintaining the Tagalog language while actively supporting the revitalisation of te reo Māori, from the perspective of a Filipino migrant mother. 

This study provides a snapshot of multilingual practices, linguistic preservation for the purpose of linguistic inclusivity, integration and solidarity. 





Context: NZ population and languages
Ethnic 
population

2006 2013 2018 2023

Māori 565,329 598,602 775,836 904,100

Filipino 16,938 40,350 72,612 80,000 approx.*

Rest of NZ 3,860,163 4,011,399 4,699,755 5,172,836

Languages Number of Speakers Percentage of 
Population Change (2013–2018)

1st English 4,482,135 95.37% -0.77%

2nd Māori 185,955 3.96 +0.22%

9th Tagalog 43,278 0.92 +0.19%

Source: Statistics New Zealand and *Ministry of Foreign Affairs and Trade 
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Presentation Notes
Brief history of languages in New Zealand
Te reo Māori: dominant language pre-European contact
Became an English dominant society once colonised 
Te tiriti o Waitangi (Treaty of Waitangi), NZ’s founding document was signed in 1840
Official languages: Māori (1987); Sign Language (2006)

NZ’s total Population:
 As of the 2023 Census, is approximately 5.12 million. But the ethnic population of Maori and Filipino have increased too. 
 
Language statistics (Census, 2018)
This shows English as overwhelmingly dominant, followed by Māori, a variety of other languages including Samoan, Mandarin, Hindi, Cantonese, Chinese and Tagalog at number 9.
The increase in Māori speakers is a positive sign of language revitalisation efforts, while the growth of Tagalog and speakers of other languages not reflects the country’s increasing cultural and linguistic diversity. 



Theoretical frameworks

+ Multilingualism & the bicultural/multicultural nexus and 
language rights (May, 2008)

+ Linguistic racism; raciolinguistics (May, 2023; Rosa & Flores, 
2017) 

+ Family language policy = FLP (King et al, 2008)
+ Investment theory (Norton, 1995; 2000)

+  Bourdieu’s symbolic power and linguistic capital
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I’ve drawn from a lot from the work of: 
May

Norton 
Through the work of Norton’s investment theory (2013) and Bourdieu’s concept of capital (1986), Little (2020) emphasises that language and cultural transmission is not automatic as it requires agency. Blackledge & Creese (2010) further problematise the notion of heritage, also linking it to complexities of identity formation, self-presentation, and group membership and acceptance.  

Investment, acculturation, loss, gains, sharing, collective solidarity – as it applies to HLM like Tagalog and the revitalisation efforts and support for te reo Māori   symbiotic, there’s conflict and resistance, missteps, but supportive and understanding




Key literature
+ Language ideologies: 

+ Systemic & influential and can shape behaviour & 
norms through education, media & public discourse 
(King, 2000; King & Fogle, 2006; Spolsky, 2004, 
2012)

+ Influences parental decisions on FLP or 
bi/multilingual upbringing (Curdt-Christiansen, 
2009; King et al, 2008; Kopeliovich, 2010)

+ Language beliefs
+ Personal convictions, perceptions or understandings usually formed through individual experiences and social 

interactions; however, these are more flexible and can shift (García, 2012; King & Fogle, 2006; Spolsky, 2004, 
2012). 

+ Determines what languages get addressed (De Houwer, 1999); Focus on family, childhood & caregiving (Fogle, 
2013; Smith-Christmas, 2018)

+ Role of Arab fathers (Al-Sahafi, 2015);  Agency of children of refugee families (Revis, 2015)
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The key literature relevant here are: 

Includes Dynamic model of FLP (Christiansen and Huang, … ) From the Schalley & Eisenchlas book 
2) Language ideologies: refer to broader, culturally and socially embedded conceptions about languages and their value making ideologies more systemic and influential as it can shape collective behaviours and norms which can be perpetuated through education, media and public discourse (King, 2000; King & Fogle, 2006; Spolsky, 2004, 2012). It can influence parental decisions on language practices on bilingual or multilingual upbringing (Curdt-Christiansen, 2009; King et al, 2008). Kopeliovich (2010) suggests that immigrant families’ language ideologies are critical to the success of HLM within the language socialisation process since a positive heritage language attitude is prone to promote more HL practices and management at home.  

Language beliefs, on the other hand, refer to personal convictions, perceptions or understandings usually formed through individual experiences and social interactions; however, these are more flexible and can shift depending on new experiences or information (García, 2012; King & Fogle, 2006; Spolsky, 2004, 2012).

De Houwer (1999) emphasises the critical role that language beliefs and attitudes play in language choice and practice. She suggests that parents’ beliefs and attitudes partly determine how they will interact with the children and what language(s) they will address. Fogle (2013) & (Smith-Christmas (2018) both note the movement towards expanding the ideological components of FLP to include beliefs about family, childhood and caregiving shows how these factors intersect with language practices in the home. Empirical studies have included attitudes on parental roles of Arab fathers (Al-Sahafi, 2015) and the agency of the children of refugee families (Revis, 2015)




Gaps in FLP literature
Linguistic environment: Te reo Māori (official; indigenous), NZ 
Sign Language, and English (de facto)
+ Family language practices in migrant homes occur in this 

multilingual setting.
Research gaps: Te reo Māori doesn’t feature in any studies in FLP 
of migrants.
+ Risks diminishing te reo Māori’s status compared to English;
+ Reinforces English dominance.

This study addresses this underexplored area of FLP in Aotearoa, 
particularly how migrant families incorporate te reo Māori into 
their daily practices. 
+ Consider indigenous languages and the families’ heritage languages, 

and not just their interaction with dominant languages like English.

Presenter Notes
Presentation Notes
However, there are gaps in literature. 
There is a notable gap in research on family language policy (FLP) which considers the indigenous language, let alone positioning these equally with the society’s default dominant language.

Research on FLP in Aotearoa rarely shows how te reo Māori is integrated in family language practices. This neglect places te reo Māori at a lower status compared to English and risks erasing it from linguistic narratives, further entrenching the hegemony of English as the default.
It’s really hard to believe that there isn’t because Maori is second most spoken language; and te reo is now embedded in the curriculum and media… Perhaps it could be our own monolingual bias? 
However, it’s not very hard to believe since even in a document such as language & integration in NZ (2023) commissioned by NZ’s Internal Affairs in collaboration with the Office of Ethnic Affairs, how to use basic te reo Māori is not covered. In the words ‘te reo Māori’ are not in this official doc. 

And so This study contributes to the underexplored area of Family Language Policy (FLP) in Aotearoa, particularly how migrant families incorporate te reo Māori into their daily practices. It highlights the need to consider indigenous languages within FLP research, which has often focused primarily on the families’ heritage languages and their interaction with dominant languages like English.






Research methodology
Participants: Two families with kids based in Auckland  Focus on a Filipino 
parent’s perspectives ‘J’
Research design: Qualitative; case study from on an ongoing research study
Data collection: Narrative inquiry through semi-structured interviews
Data analysis: Through coding and thematic analysis (Braune & Clarke)
Decolonised research approaches (Tuhiwai Smith, 1999)  
+Positionality: emic perspective; a fellow Filipino as the researcher
+ Indigenous methodologies through korero (Māori), talanoa (Pacific), 

kuwento (Tagalog); all mean conversation and storytelling 
+Reciprocity: sharing meal with family, sharing Tagalog books and resources
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Key findings and discussion

Key theme: 
A Filipino parent’s beliefs and experiences in:

+ Maintaining Tagalog in a multilingual yet English-dominant society

+ Resisting monolingualism by using Tagalog and te reo Māori

+ Including linguistic diversity in their FLP. 

Presenter Notes
Presentation Notes
I will focus on a Filipino parent’s beliefs and experiences in maintaining Tagalog in a multilingual yet English-dominant society. Resisting monolingualism by using Tagalog and te reo Māori. Including linguistic diversity in their FLP. 
The key findings will be presented as vignettes, and a discussion will follow each one. 



Findings: Vignette #1 Confrontation
Bonny Norton: Challenge on 
navigating linguistic identities; 
Using Tagalog to maintain 
cultural identity & resist 
marginalization; Direct challenge 
on her right to speak
Stephen May: Monolingual 
assumption despite a  
multilingual reality

Actually, at my workplace. I was talking, 
because there's a lot of Filipinos there, I was 
speaking Tagalog. And this lady, this pakeha 
lady was just not happy that we were 
speaking Tagalog. And like, literally came and 
said, "You need to speak the language of this 
land." So of course, I was a little bit offended. 
Because it's like, "Well, you're in our 
conversation. Why are you interrupting? And 
then you're going to be an asshole about it 
too?" Yeah, so there's been times like that. 
But yeah, I don't know. It's just pocketful of 
times. And I just think, "oh, that person's just 
quite ignorant, really." And it's just learning 
to be resilient that you're obviously not…You 
don't look Kiwi. You don't look what a New 
Zealander would look like. But there's really 
no way to identify New Zealanders these       

days.
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This vignette is an example of Norton’s conceptualisations of power, right to speak and language as a way to maintain one’s identity. 
Even though J has a large linguistic repertoire to draw from she is aware of this ‘capital’ and ‘symbolic power’.
This incident reflects the tension between the desire to maintain one's heritage language and the pressure to conform to the dominant language. 

However, monolingual biases often arise and being told to "speak the language of this land" is an example of the challenges faced by multilingual individuals in navigating spaces where their language use is not always welcomed or understood. 
This aligns to May’s work as it’s an example of linguistic racism, stemming from monolingual ideal; one language nation-state. The demand to "speak the language of this land" reflects an underlying monolingual bias that ignores the linguistic diversity of New Zealand, where multiple languages coexist. 



Findings: Vignette #2  The comeback
Agency, complex identity 
construction and negotiation 
(Norton, 2000; Pavlenko & 
Blackledge, 2004)
Resistance to linguistic racism 
(Aquino, 2017)
Language politics and power 
(May, 2017; Kramsch, 2016)

I was actually being a bit cheeky. And I said, 
"Oh, okay." I was like, oh, sorry, "whaea kei te 
pehea koe?" [laughter]. I just thought she was 
just egging me on to have a little chat in 
Māori. I was like, "Okay, well, I know some 
Māori too! So.” Because she was like, you 
know, "speak the language of the land." And 
she just looked at me and just like, "what?!" 
And just kind of like, just walked away. And 
yeah, she was not happy about it.
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The comeback is to combat racism through demonstrating the power and capital of being a multilingual by using te reo Māori!

Norton would see this as an assertion of identity and agency. By responding in Māori, J not only reclaims the narrative but also challenges the assumption that they must conform to the dominant language. This act reflects a deeper negotiation of identity, where J exercises the right to not only use Tagalog as her heritage language but to also use te reo, as the indigenous language of NZ. This scenario highlights the dynamic nature of identity construction in multilingual contexts, where individuals assert their right to be seen and heard in multiple languages and use and share the knowledge that comes with it.

This is in line with May’s work if viewed through the lens of language politics and power. The demand to "speak the language of the land" is rooted in a monolingual ideology that privileges English, but J’s response in Māori disrupts this power dynamic. She weaponised the ongoing tension between English and te reo Māori, where Māori is officially recognised but still struggles for equal footing. Her cheeky comeback using Māori not only defies the English-only expectation but also brings attention to the importance of normalising te reo Māori in everyday public discourse. 



Findings: Vignette #3  For the kids

Key themes: 
+ Investment and motivation: 

+  Linguistic inclusivity
+  Linguistic diversity

+ Societal implications: 
+  Solidarity in diversity
+  Social cohesion through relationality 

and empathy

I think for me, I feel like I'm creating 
decent human beings. Because when we 
are able to absorb all these other things 
like embracing the Deaf culture, as well 
as the Filipino culture, as well as the 
Māori culture, I think we're developing 
children who have higher relational 
intelligence than most children that are 
just monolingual. Because they can 
relate. That's the importance.
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When asked about the reasons behind her FLP and how she teaches her kids Tagalog, but also incorporates NZ Sign and te reo, she always comes back to the idea of relationality and inclusivity. To her the benefits of multilingualism of course includes the cognitive and social; but it’s less about the transactional and more about the relational and embracing diversity and inclusivity. It’s about the social and cultural capital that her multilingual children gain, which allows them to navigate and build relationships across different linguistic and cultural contexts and be inclusive of everyone. 

These beliefs and practices of Tagalog language maintenance and using te reo not only enriches her family’s lives but also strengthens the social fabric of Aotearoa by fostering greater cultural understanding and empathy. And so there is a need to support the importance of language rights and the need for educational policies that support and promote multilingualism, indigenous and heritage languages and its normalisation in the public sphere.




Thoughts and Conclusions
Ka mua, ka muri – To walk backwards into the future. 
Solidarity: Engage in our indigenous and heritage empowerment, & regeneration of how 
were supposed to be in relationship with one another. 

Source: Satellites.co.nz, 2024, The Art of Honouring the treaty Source: RNZ.co.nz, 2023, National Māori action day
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Presentation Notes
In Māori culture, there is a whakatauki, or cultural proverb, that serves as a guiding principle: Ka Mua Ka Muri, meaning 'to walk backwards into the future.' This concept expresses the idea that time is a continuum where the past, present, and future are linked through our ancestry and actions as relevant to heritage language maintenance and language revitalisation.

Being a migrant means piecing together the past, what might have been lost, remembered, left behind to what is in the present and is known. And so maintaining our heritage and/or indigenous languages is a way to recover these knowledge and cultural practices, and then to build on that to share with the next generation so they too will have a connection to you, the past and heritage as they hold a lot of the solutions to the problems that we face today.  

Being a migrant on someone else’s land, it is vital to learn its indigenous language. It is a way to connect much more deeply, because indigenous people too are trying to revitalise what has been lost along the way. This shared collective experience is a way to stand in solidarity with one another if forces are threatening to take things away again. 



Ngā mihi nui | Salamat | Thank you 

Let’s get connected.

Socials: 
+BlueSky               @riguin.bsky.social
+LinkedIn        mariarosario.iguin
Email: riguin@unitec.ac.nz
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