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Presenter
Presentation Notes
1. Thank you for attending this session and your interest in the topic. In this presentation, we will be reporting findings of a larger scale research study which had two aims. One was to investigate the affordances of discussion forums for language learners and the other was to look closely at the roles that student facilitators performed during the discussion periods. This presentation will be focusing on the latter aim and will be co-presented by me, Howard  Norton and my colleague, Maggie Zhong.
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Overview

1. Context of the study
2. Current study
3. Results 
4. Discussion
5. Conclusions & implications
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2. These are the five areas we will cover in the presentation.
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1. Context of the study

⌨A joint business degree articulation 
⌨English academic skills at level 5
⌨Blended learning: online quizzes and 

forum discussion
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Presentation Notes
3. The course that forms the basis for this research was part of a joint business degree articulation between Unitec and a university in China. As part of the agreement, our institute delivered a series of credit-bearing courses on site at the university in China for 5 weeks.The language course itself was a level 5 English academic skills course. Due to the intensive nature of onsite delivery, we decided to adopt a blended learning strategy in the course design, combining predominantly face-to-face teaching complemented by two online components. Part A consisted of a series of quizzes covering the course content, academic skills and vocabulary. Part B involved an online forum discussion. This inquiry focused exclusively on the latter. 
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1. Context of the study

Features of the online forum discussion
⌨ in small groups
⌨a minimum of 3 contributions (240 words) 
⌨ 3 questions to team members 
⌨ 2 resources to be shared  
⌨ student-facilitated 
⌨ 7% of the overall course assessments
⌨ the same topic for a group oral presentation 

worth of 15%

Presenter
Presentation Notes
4. The discussion forum occurred in small groups (four to five students) where learners were required to create and share content in groups using the forum function on Moodle. The topic for the group discussion was Corporate Social Responsibility (CSR). Students were required to contribute at least 3 postings of 80 words each (a minimum of 240 words), demonstrating their understanding of the task topic. They were also required to post 3 questions to team members and share 2 resources. The forum involved approx. 103 students and was facilitated by 21 ? student moderators. They were selected randomly by the programme leader at Unitec by designating the first student from alphabetical class lists in every group of five to lead the group discussion while the instructors remained observers, i.e. teachers were not directly involved in the discussion. A student's contributions to the forum discussion was worth 7% of their overall course assessments. They were marked on the quality and quantity of their posted messages. In addition, the same topic for the forum discussion was also used for a subsequent collaborative oral presentation in the same groups. The collaborative oral presentation constituted 15% of their overall course assessments.The purpose of the task design was two-fold. First, it aimed to assist students to co-construct content knowledge, leading to the creation of a high-quality group oral presentation. Second, it was hoped that the student-led forum would ease the teachers’ workload and provide a framework for free and fluent writing unconstrained by a teacher’s presence.
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2. Current study

Research Questions:

1. What roles do the student facilitators 
perform in a student-led online 
discussion forum? 

2. What strategies do the student 
facilitators employ to accomplish these 
roles?

Presenter
Presentation Notes
5. As mentioned earlier, this study focused on these student facilitators, aiming to address the two research questions:What roles do the student facilitators perform in a student-led online discussion forum? What strategies do the student facilitators employ to accomplish these roles?Next, my colleague, Maggie Zhong, will be presenting the methods we used in the research and the themes we identified from the data. 
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2. Current study

Data collection
 7 student moderators 
 59 archived messages (approx. 

6,880 words) over a period of two 
weeks
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6. Thanks, Howard. In order to answer the two research questions, we decided to utilize threaded messages posted by participating students over 2 weeks of the forum discussion. As both of us taught on the course, in order to avoid conflicts of interest, we didn’t contact potential participating students until six months after they had completed the course and their grades had been approved by the academic committee. Having received the full information of the study, only 20 out of 103 students gave us permission to access their archived discussion forum posts. Of the 20 students, 7 were moderators. As you could imagine, the geographical distance and time lapse between the study and their course completion may have contributed to the low response rate. The data analysis was based on postings written by the 7 student moderators, which consisted of approxatrly 59 postings or 6,880 words.
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2. Current study

Data analysis
preview

open coding

categorisation

consolidation
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7. Content analysis was employed to analyse the data collected. As the figure shows, the analysis involved four phases. We started with previewing all the data collected. This was followed by open coding, categorising codes into themes  and consolidating the themes. The analysis was a recursive process until saturation was reached. That is to say,  no new themes and categories were found, and salient themes or recurring patterns began to emerge. 
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3. Results 

1. Knowledge constructors (=61 units)
2. Team builders (=59 units)
3. Motivators (=37 units)
4. Organisers (=25 units)
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8. Following  the process of data analysis described earlier, we identified 4 roles that student moderators performed during the period: 1) knowledge constructors, 2) team builders, 3) motivators and 4) organisers. In the following presentation, we will illustrate these roles by using inTACT quotes from their  postings in order to keep the entirety and integrity of the original data. This means the original grammar and language will be retained without our attention to the errors in the quotes.
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3.1. Knowledge constructors

3. Results 

Strategy Frequency 
1. Responding to questions 

and giving own opinions
31

2. Self-initiated contributions to
the discussion topic

22

3. Sharing resources with team 
members

21

Presenter
Presentation Notes
9. A prominent theme emerging from the data was that the student moderators played a role as knowledge constructors. This TABLE gives a breakdown of the three strategies they employed to perform the role. As can be seen, the most widely used strategy was to respond to queries from their team members and give their opinions. This is followed by self-initiated contributions to the topic and sharing resources.While students in East Asian contexts are frequently described as reluctant to give opinions in the face-to-face classroom, posted messages revealed many incidents where students agreed or disagreed with other team members and the student moderators were, in the main, not shy from articulating their perspectives using often quite direct language. Now, I'd like to share some examples of this:
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3. Results 

I don’t think so. In my opinion, the purpose of 
enterprises existence is not just to make a profit and 
the company needs to perform social responsibility. 
I think that corporate social responsibility for the 
continuing operations of an enterprise is very 
necessary, although corporate social responsibility 
must be established on the basis of the company’s 
long-term development goals. So only we associate 
the social responsibility with the interests of all 
parties, can companies carry out social 
responsibility and have realistic foundation and 
possibility (Participant 7).

3.1. Knowledge constructors

Presenter
Presentation Notes
10. The context of the conversation was that a team member questioned the necessity and appropriateness of CSR for businesses. In her view, the concept of CSR was fuzzy and went against the ULtimate goal of a business, which was to make a profit. Student moderator 7 seemed to hold a different view. This post showed his rebuttal and I’ll give you time to browse it. 
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3. Results 

[Enterprises and factories] have been causing so 
much pollution by producing more production or 
doing more works so that they can do more 
transactions to get more money. For making money, 
they are selfish to care about their benefit (Participant 5). 

[T]he government should deliver more policies
about CSR because the attitude of
government is one of the main drives of the
Chinese CSR growth as many companies pay
more attention about government’s policies in
China (Participant 4).

3.1. Knowledge constructors

Presenter
Presentation Notes
11. An outcome of the process of knowledge construction was that students were engaged in critical thinking by assessing their own cultural context. When confronted with a question relating to the absence and unawareness of CSR in China, a student moderator blamed enterprises and factories …The next post shows that a student facilitator was not afraid to hold the government accountable…
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3.2. Team builders

3. Results 

Strategy Frequency 

1. Using inclusive language 91
2. Set up team goals 4
3. Creating a team slogan 1

4. Introducing selves and calling team 
members by their name

26

5. Acknowledging and appreciating    
team contributions

19

6. Apologising 2

Presenter
Presentation Notes
12. Another noticeable theme that emerged from the data was that the seven student moderators functioned as team builders. They posted a considerable number of messages to establish cohesion within their group to create a community of learning, particularly at the initial stage of the forum discussion. This TABLE summarises the six types of strategies they employed to perform the role of team builders.It is evident that the use of inclusive language is the most prevalent strategy. Specifically, they used an overwhelming number of different forms of collective pronouns to bond the team such as “we”, “us”, “our”. The use of bonding language may have created a feeling in the group that they were collectively part of something special and they should strive to achieve well as a group. To this end, some moderators used two additional strategies. One was to set up team goals and the other was to create a team slogan:
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3.2. Team builders

3. Results

We will communicate with each other online to share 
new ideas, leading to create a fantastic group 
presentation (Participant 2).

Our team slogan is Making amazing miracles forever 
(Participant 3).

Presenter
Presentation Notes
13. This slogan or mission statement suggests that the student moderator is enthusiastic, an idealist who wanted the group to believe they could achieve anything as a team. A unified sense of purpose, or at the very least the aim of buying into this collective goal was clearly articulated.
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3.3. Motivators

3. Results 

Strategy Frequency 

1. Inviting & eliciting contributions and 

views from team members
25

2. Using praising, encouraging language 12

Presenter
Presentation Notes
15. The third role that emerged from the data was that of motivators where the student moderators encouraged their team members to participate in and contribute to the discussion forum. This TABLE reveals two strategies they employed to perform the role.  Here, the predominant motivating strategy involved inviting and eliciting views from team members, especially by asking questions:
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3.3. Motivators

3. Results 

Can we get something good from it when we do CSR?

I’d like you to provide me with more examples of bad 
CSR practices.

How valuable the question is you have asked. 

Continue refueling!

You all have done pretty well.

I’m looking forward to your fluent speech on next 

Tuesday.

Presenter
Presentation Notes
15. DIRECT questions and indirect questions functioned effectively as a means to ensuring that team members were engaged in the conversation and contributed to the discussion threads until every aspect of the discussion topic was covered.ANOTHER strategy concerned the use of encouraging and praising language, just as a teacher would do The use of motivating strategies by the student moderators seemed to play a critical role in inspiring the team members and encouraging them to contribute to the team discussion, eventually leading to completion of the task.
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3.4. Organisers

3. Results 

Strategy Frequency 
1. Introducing the discussion topic and 

sequencing discussion orders
6

2. Initiating new subtopics to move the 
discussion forward 

12

3. Assigning additional tasks for the 
discussion

2

4. Summarising the discussion 3
5. Allocating tasks for the subsequent 
group oral presentation

8

Presenter
Presentation Notes
16. The last theme that emerged from the data was that the student moderators played an active role as organisers for the forum discussion as well as the subsequent group oral presentation. The student moderators adopted FIVE strategies to perform this role at different phases of the discussion. At the outset of the discussion, all the student moderators introduced the discussion topic and sequenced the discussion order. During the discussion, the student moderators utilised three strategies to move the discussion forward: 1) to initiate a new topic when the previous topic had been discussed extensively and exhaustively; 2) When a topic was not discussed subSTANtively, some student moderators asked the team to do additional reading on the topic; Finally, summarise the previous discussion before progressing to the next phase of the discussion…
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3.4. Organisers

3. Results 

As at today, we have said a lot of information about CSR. 
Let me to make a summarize. We talked lots of internal 
stakeholders (e.g. employees and their family members , 
shareholders and enterprise). And we also list many 
companies or organizations
like Google, Nike , Lock&Lock and P&G to approve the 
benefits of CSR. We also said some bad of influence of CSR. 
In a word I think we should talk something about 
the external stakeholders of CSR. Just like we have already 
said the environment. Right? I am searching some 
information about the external stakeholders, did you have 
some idea about the aspects of the external stakeholders?  
(participant 1)

Presenter
Presentation Notes
17. In this post, a student-facilitator summarizes what had been discussed and gives IMpetus and new direction to the next phase of the discussion…
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3.4. Organisers

3. Results

Yesterday we haven't got the chance to practice our 
PPT in class due to limited time. However, we still need 
to spare some time practicing it and modifying our 
PPT. Could you please send me your reference links as 
soon as possible? Could you send your contents to 
Jiang at the same time as she will reference them to 
introduce us. I'm looking forward to your fluent speech 
on Next Tuesday, but Do you agree with me? 
(participant 2)

Presenter
Presentation Notes
18. When the forum discussion ended, two student moderators assumed an additional role as a group oral presentation organiser. They coordinated tasks for developing power point slides and organized time for group practice… These were the themes emerged from the data. Now, I’d like my colleague, Howard Norton, to present our interpretation of the results.  
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4. Discussion 

Presenter
Presentation Notes
19. The current study aimed at gaining insight into different roles that student facilitators performed and strategies they deployed during online discussion. 4 roles and 16 strategies emerged from the data.As illustrated in the Figure, the most prominent role that the student moderators performed was knowledge constructors. 34% of the postings were related to the resources and examples they used to support their own arguments and advance the understanding of the task topic, CSR practices in the corporate world. The finding is not surprising and consistent with findings in the literature. As mentioned earlier, the task required students to post three messages and share two resources. Like the rest of the team, the student moderators were obligated to meet this requirement. However, the student moderators exceeded the course requirements by a significant margin.
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4. Discussion  
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20. This figure compares the number of words contributed by each student facilitator with those of the course requirements, which was 240 words. The orange indicates the course requirement while  the blue represents the number of words contributed by the student facilitators. Their active engagement and contributions to the collaborative knowledge construction are exceptional. This may be due to the leadership role they were assuming, which may have liberated them to act like a leader by expressing their views more directly and freely. The example they set for the rest of the team may have also inspired their team members, leading to the eventual task completion.
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4. Discussion 

Presenter
Presentation Notes
21. Another equally noticeable role they performed was team builders, which consist of 32% of the posted messages. The results could be interpreted in several ways. On the one hand, because the task was designed as a group discussion, the task completion was contingent on collaboration among group members. This may have given the student moderators the urgency of establishing a community of learning prior to cognitive engagement. It could also be argued that the designated role as a student facilitator thrust these student moderators to the apex of the group, which compelled them to be responsible for creating a sense of unity. In other words, they saw their role as de facto leader and team-building was very much part of what a leader should do. 



UNITEC INSTITUTE OF TECHNOLOGY

5. Conclusions & pedagogical        
implications

⌨ Student-led online discussions can be a 
viable and effective alternative even for L2 
learners. 

⌨ The allocation of facilitating roles can 
empower learners, particularly those 
learners who lack the confidence or skills to 
lead. 

⌨ Every student to be given opportunities to 
take a leadership role in a discussion 
activity.

Presenter
Presentation Notes
22. Thanks, Howard. This study lent empirical evidence to the proposition that student-led online discussions can be a viable and effective alternative even for L2 learners. The allocation of facilitating roles can empower learners, particularly those learners who lack the confidence or skills to lead. The study emphasises the need for every student to be given opportunities to take a leadership role in a discussion activity.



UNITEC INSTITUTE OF TECHNOLOGY

Factors to consider 
⌨Ways to assign a student facilitator 
⌨ Possibility to train student facilitators and to 

organize trial facilitating sessions 

5. Conclusions & pedagogical        
implications

Presenter
Presentation Notes
23. The results of this study have pedaGOgical implications, particularly for educators who are interested in using student facilitators:First, it is essential to consider how a student facilitator is assigned when designing a course. The student facilitators in this study were randomly selected. Other possibilities include assigning reciprocal roles or rotating the role of facilitators where every student has the opportunity to be a facilitator and a participant, which may promote positive interdependence. Additionally, it may be worthwhile to train student facilitators, considering facilitators are instrumental in shaping or INfluencing the direction of the discourse of an online discussion forum. The training can take different forms. For example, if you are short in time, a checklist or a guideline could be provided, outlining responsibilities at each phase of a forum discussion. Alternatively, trial facilitating sessions could be arranged prior to the commencement of discussion forums and student facilitators can be assigned based on its outcome. This is the end of our presentation. 
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Presenter
Presentation Notes
24. If you are interested in the presentation, a full report of the study is available in SisAL journal. 
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