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• While covid19 has delayed progress in this work, the authors would 
enjoy the opportunity to describe their work in progress and 
encourage discussion and feedback.



Context

• Continuous professional learning is an integral part of practice in the 
health professions.

• It provides one mechanism by which osteopaths can ensure that they 
maintain competence to practice.

• It provides patients with confidence that their practitioner is maintaining 
current knowledge of the discipline as well as development in other related 
fields.



Challenges

• Undertaking professional learning while maintaining a busy practice, 
and ensuring a healthy work-life balance, is both essential and 
challenging.

• Historically, osteopaths in Aotearoa New Zealand have faced further 
challenges from the limited number of discipline-specific courses 
available.



Changing Face of Professional Learning 

• The Osteopathic Council of New Zealand has recently released its 
updated requirements for continuous professional learning for 
osteopaths.

• In line with changes in other professions, there is a shift away from 
hours logged in attending courses, to a greater emphasis on self-
reflection and identifying the practitioner’s own learning needs.

• There is greater flexibility in how practitioners meet their learning 
needs, with a focus on enhancing their practice.



Making the Transition

• Changing our approach to 
professional learning may be a 
challenge.

• Our experience with preparing 
students for the critical self-
reflection required in practice 
would suggest that some 
practitioners may struggle.
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Method

• opportune to explore the practices of the community of osteopaths in 
relation to the new requirements.

• aim of collecting and reporting the rich nuances of the practitioner’s 
activities, barriers, enablers and underpinning theories.

• activity-based focus groups
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Focus Groups: First meeting

• Activity 1: Discussion and writing/drawing etc
How do people Learn?

Examples of personal learning

Examples of professional Learning

• Activity 2: Listing/sorting
What is the range and what are the most important elements/topics for 
professional learning in Osteopathy reflecting each participants preferences.
• Activity 3: Design
Design a Professional Learning activity for Osteopaths focussed on one or more of 
your team priorities from 2 above. Who, what, how, how long, impact, outcomes.



Focus Groups: Second meeting

Consider models of Professional Learning in context of the elements 
identified in the first meeting

e.g.



Clarke and Hollingsworth (2002)



Table of Learning (Shulman, 2002)

• Engagement and Motivation
• Knowledge and Understanding
• Performance and Action
• Reflection and Critique
• Judgement  and Design
• Commitment and Identity

Shulman, S. (2002) Making Differences: A Table of Learning, Change: The Magazine of Higher Learning, 34:6, 36-44, DOI: 
10.1080/00091380209605567



Outcomes of the Study

• New / hybrid models
• Application to other contexts


