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Unitec Institute of Technology 
A public institution, founded in 1976

In Auckland, NZ’s largest city

NZ’s largest Institute of Technology and 
Polytechnic (ITP)

149 programs at certificate to doctoral levels

20,000 students (10,000 full-time equivalent) 

Three faculties 
Creative Industries & Business 
Social & Health Sciences 
Technology & Built Environment

Applied, practical research 

Key regulatory bodies

NZ Qualifications Authority – approves 
programs/qualifications and accredits 
providers

Tertiary Education Commission – the 
government funding body



Te Noho Kotahitanga
is a partnership document created in 
2001 to express Unitec's commitment 
to the Treaty of Waitangi as the 
founding document of New Zealand.

Unitec acknowledges the great 
importance of this living, dynamic 
document, and will continue to respect 
and promote the equal standing which 
it confers on Māori and non-Māori. 

Rangatiratanga
◦ Authority and Responsibility

Whakaritenga
◦ Legitimacy

Kaitiakitanga
◦ Guardianship

Mahi Kotahitanga
◦ Co-operation

Ngākau Mahaki
◦ Respect





Ernst and Young (Australia), 2013 
Five key trends

• Democratisation of knowledge 
and access

• Contestability of markets and 
funding

• Digital technologies
• Global mobility 
• Integration with industry



‘The first two industrial 
revolutions inflicted plenty of 
pain but ultimately benefited 
everyone. The digital one may 
prove far more divisive.’  



• ‘... the unbundling of 
existing institutions 
becomes possible, likely 
or even necessary. 
Other means of 
grouping the various 
components become 
more attractive to 
consumers and/or more 
economical and 
efficient’              (p.32)



www.mckinsey.com/insights

McKinsey and Co - Insights and publications 
Open online courses are changing higher education. Traditional colleges face 

dangers—and opportunities (May 2013)

‘… a big chunk of higher education may become vulnerable to 
the kind of disruption the music industry experienced a decade 
ago, as centrally controlled and distributed albums gave way, 
thanks to technology, to customized playlists assembled by 
individuals. Substitute “degrees” for “albums” and “self-selected 
credentials employers value” for “playlists” and you have a feel 
for what may lie ahead.’

http://www.mckinsey.com/insights




Doctor of Professional Practice
 Based on the Middlesex University model

Most candidates will be working across 
boundaries of conventional academic 
disciplines even if their core work is in an 
established profession

They are usually senior in their field; they are 
engaged in high level non-routine tasks, 
operating in environments that are highly 
ambiguous

Motivationally they want an enquiry and 
innovative approach to practice that produces 
knowledge that has direct application to their 
professional endeavours

Three courses
Review of Learning (30 credits)
Planning a Practitioner Research Program (90 

credits)
Professional Practice Project (240 credits)

Learning agreement

Formative assessment includes by invitation 
events

Advisers, not supervisors 

NZQA panel assessment



Doctor of Professional Practice
The Development Team
Associate Professor Lesley Ferkins, Sport 
Management 

Associate Professor Helen Gremillion, Social 
Practice 

Associate Professor Craig Hilton, Osteopathy & 
Fine Arts

Dr Josie Teorongonui Keelan, Dean Teaching 
and Learning Mātauranga Māori 

Professor Pieter Nel, Human Resource 
Management

Professor Hayo Reinders, Education

Professor Hossein Sarrafzadeh, Computer 
Science

Professor Bin Su, Architecture

Professor Gillian Whalley, Health Science

Professor Linton Winder, Ecology & 
Conservation

Associate Professor Marcus Williams, Dean 
Research & Enterprise, Design

Dr Scott Wilson, Performing and Screen Arts



Here am I, here am I, here am I quickly moving 
by the power of my incantation for swift 

movement,

Tēnei au, tenei au, tēnei au te hōkai nei i taku
tapuwae,

Swiftly moving over the earth, Ko te hōkai-nuku,
Swiftly moving through the heavens, Ko te hōkai-rangi,
The swift movement of the ancestor 

Tānenuiarangi who climbed up to the isolated 
heavens, 

Ko te hōkai a to tīpuna a Tānenuiarangi i pikitia 
ai ki te rangi-tū-hāhā

To the summit of Mānono, Ki Tihi-o-Mānono,
And there found Io-the-parentless alone. I rokohina atu ra ko Io-te-matua-kore anake

He brought back down the baskets of 
knowledge,

I riro iho ai ngā Kete o te Wānanga:

The basket named Tū-a-uri, Ko te Kete Tū-a-uri
The basket named Tū-a-atea, Ko te Kete Tū-a-atea

The basket named Aronui. Ko te Kete Aronui,
Portioned out and planted in Mother Earth, Ka tiritiria ka poupoua ki Papa-tū-ā-nuku

The life principle of human beings comes forth 
into the dawn, into the world of light.

Ka puta te ira tangata ki te whaiao ki te Ao
Mārama!

I sneeze, there is life! Tihei mauri ora!

The Journey of Tāne



Te kete Aronui is the basket that holds knowledge of what we see before 
us – our skills and capabilities, reading and conversation, professional and social experience

Te kete Tuauri is the basket that contains knowledge that is in the dark, or 
knowledge that we build out of our processes and relationships – problem 
solving, research projects, professional development, use of networks  

Te kete Tuaatea is the basket that holds knowledge beyond space and 
time, beyond our contemporary experiences, and can be experienced 
through rituals and contemplation – reflection, 360 degree processes, theories, models and 
frameworks



‘Curriculum is an extraordinary complicated 
conversation’

Will iam F.  Pinar



The ‘Living Curriculum’ (2009)
 involves complex conversations 
 is curiosity/inquiry led, and stimulating 

 integrates learning with work 

 is socially constructed – self-sufficiency and collaboration are equally valued, and together they 
help nurture resourcefulness and resilience 
 embeds Mātauranga Māori 

 blends face-to-face and web-based learning 

 is research-informed and encourages research engagement where appropriate 
 has a discipline base, and is also interdisciplinary 

 develops literacies for life-long learning 

 includes embedded assessment 
 considers issues of sustainability.





Engaging the curriculum in Higher Education
Barnett & Coate, 2005

• The student has to be 
given ‘curriculum space’ 
instead of being ‘boxed in’ 

(p.125)

• ‘[a] curriculum has to 
become like so many 
ultra-modern buildings, 
full of light and open 
spaces, different textures, 
shapes and relationships 
and arrangements for 
serendipitous encounters’ 

(p.129)
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Open System

•‘A closed system exchanges 
energy, but not matter, while 
an open system exchanges 
both energy and matter, and 
actually rejuvenates itself 
through this exchange’
• An open system ‘needs 
fluxes, perturbations, 
anomalies, errors: these are 
the triggers which set-off 
reorganization’ 

Doll, 1989, 
Foundations for a post-modern curriculum, p.246



Value proposition 
UNITEC

Unitec has committed to providing employers 
and communities with ‘highly productive 
talent’. These are our students as work-ready 
graduates who have been awarded a 
qualification by successfully completing a 
Unitec programme of study that involves 
work-integrated learning and gives emphasis 
to conversation, inquiry, and the development 
of autonomy. Living curricula are flexible 21st

century approaches to practice-based 
community learning about what is known, yet 
to be known, and eternally uncertain.

THE DPROF

For the DProf itself, the curriculum is based in 
communities of practice where complex 
conversations amongst practitioners and 
between the researcher-practitioner and 
academic advisers and consultants continually 
bring together modes 1 and 2 knowledge as a 
dynamic basis for generative application. 
These communities are open systems which 
feed on flux and exchange energy and matter 
to produce new knowledge as contributions to 
practice. 



‘Once built to last like pyramids, corporations are now more like tents’
Peter Drucker, 1993



Hindenburg disaster, 1937

‘Never fall in love with your own airship’    Umberto Eco 



Ko te Kore
Na Te Kore Te Po
Ki te Whai-ao
Ki te Ao-marama
Tihei mauri-ora

The void, the energy, the potential
From the void to the night

To the glimmer of dawn
To the bright light of day

There is life
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